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Brit ish Scho ol Tehr an 
Review  and  professiona l development  act ivit ies 
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Act ivit ies log: 
 
¥ initial planning meeting August 2006 between Peter Yates and Karen Ardley 

to discuss possible timings, reviewing and professional development activities for 
two consultants in country November 2006 
¥ second planning meeting 5 February 2007 to revise original plans (one 

consultant) after delay in obtaining visa 
¥ tour of school to meet staff and pupils with Peter Yates 
¥ classroom observations of all class teachers in KS1, KS2 and KS3 and PY’s 

maths group 
¥ individual feedback sessions for all class teachers in KS1, KS2, KS3 and PY 
¥ presentation for all teachers about the current educational agenda in the 

UK  
¥ combined feedback to teachers as a group on the findings and strengths of 

school and classroom climate and learning and teaching 
¥ two professional development meetings with all learning support staff to 

discuss the learning support roles in the school 
¥ meetings with Richard Jackson, Deputy Head and Headteacher to feedback 

outcomes of meetings with the Learning Support Team 
¥ two whole staff professional development sessions (The learning 

classroom) to share and develop knowledge about learning and assessment 
¥ feedback to PY about the overall review and recommendations for further 

whole school development 
¥ meeting with Kate Smith to discuss the overall findings of the review 
¥ report preparation and presentation 

 
 
Review  f ind ing s 
 
The British School Tehran has much to celebrate in terms of its comparatively 
recent establishment and growth. Serving a truly international community the 
staff manage issues of mobility, of pupils and staff, in a highly effective way, 
providing children and their families with a focus in the community for learning 
and security. 
 
Scho ol climat e and  et ho s: 
The British School, Tehran provides its pupils with a safe and welcoming 
environment. Relationships between teachers and pupils are positive and 
supportive. Pupils are encouraged to respect and value each other and there is 
good evidence of effective collaboration between them. Staff value and make 



good use of pupils’ diverse backgrounds and cultures to generate a genuinely 
international perspective in all school activities. Teachers work hard to foster a 
sense of belonging for each individual pupil. The quality of care and support for 
individual pupils in small teaching groups is very high, enabling pupils to settle 
into the school quickly and to engage with learning. The start of the school day 
is particularly well-managed to maximise engagement and learning. 
 
Pup ilsÕ at t it ud es t o learni ng : 
Pupils settle quickly into the school and become confident and articulate 
learners. They demonstrate very positive attitudes to their learning, to their 
peers and to their teachers. They are able to concentrate well on their learning 
and  are purposeful and focussed on the activities provided by their teachers. 
Almost all pupils enjoy their learning and are eager to discuss their targets and 
achievements. Pupils enjoy coming to school and being successful. 
 
 
Learni ng  and  t eachi ng : 
Teachers plan and provide a wide range of learning activities. In almost all 
classrooms, pupils are given activities which appropriately challenge and support 
their learning. Most teachers hold and communicate high expectations for the 
learners and their achievement.  
 
When very effective leaning was observed the following were characteristically in 
place and demonstrated: 
 
¥ knowledge  about learning is applied to teaching; 

(examples included use of WALT/WILF to set, communicate and review 
learning objectives, collaborative working including the structured use of talk 
and shared thinking, planning activities to take account of all learning styles) 
 

¥ teachers’ subject knowledge enables clear explanations and accurate choice 
of vocabulary which impact positively on pupils’ learning;  
 

¥ members of the Learning Support Team are purposefully deployed and well-
prepared to make appropriate interventions; (where the most effective 
interventions were observed learning support staff had been involved in 
planning and preparation of the activities and were confident and competent 
to take responsibility for the management of the groups and activities and the 
achievement of learning objectives) 
 

¥ independent learning skills are explicitly promoted and developed; (examples 
included very young children being given time to reflect on their learning and 
experiences, make choices about learning activities and explicitly encouraged 



to support each other in learning activities) 
 

¥ well-structured and well-organised lessons with a variety of activities and 
good use of timing; (the most effective lessons had a starter or focus activity, 
an introduction, including the sharing of the learning objectives and the 
criteria for success, differentiated learning activities to challenge the most 
able and to support the access of the less able, and an explicit plenary review 
of learning often linked to the next steps) 
 

¥ learning tasks are varied and appropriate to learning objectives and needs; 
(the most effective learning activities catered for a range of interests and 
styles whilst helping learners to achieve the learning objectives for the 
lesson) 

 

¥ learning tasks are differentiated in order to challenge the more able  pupils 
and support the less confident or able pupils; (the best examples of 
differentiation often included ‘different not more’ activities to extend the most 
able, effective support was often well provided by teachers and members of 
the Learning Support Team to enable the less confident or less able pupils to 
access and achieve the learning objectives) 
 

¥ high quality resources are appropriately used to support learning; (in the best 
examples learning resources had been carefully matched to pupils’ learning 
needs, interests and styles) 
 

¥ teachers create a positive classroom climate and use display to stimulate, 
support and celebrate learning; (the most effective learning was observed in  
classrooms with a positive ‘can do culture where risk-taking is encouraged 
and it is safe and helpful to learning to ‘fail’ or make mistakes, learning 
activities were challenging for all levels of ability, the structured use of talk, 
and talking partners were seen to have a positive impact on learning, display 
in the most effective classrooms is vibrant and interactive ) and 
 
 

¥ teachers ensure that all pupils are engaged and responding to questioning; 
(the most effective learning was observed when teachers demonstrated 
skilled questioning techniques and had planned a range of appropriate 
questions for learners to address, these questions extended and challenged 
learners’ understanding and engaged them in problem solving and learning, 
some examples of learners writing and asking questions were seen and these 
made a positive contribution to learning and progress. 
 

 



What  t he  scho ol st af f  sho ul d do no w  t o cont inue  t o develop: 
 
¥ trial, share, develop and revisit approaches to assessment for learning and 

personalised learning for all pupils; 
 

¥ explicitly develop the role of the Learning Support Team through provision of 
professional development activities for both learning support staff and 
teachers; 
 

¥ research, identify, purchase and implement an appropriate phonics 
programme for pupils in Foundation Stage, Key Stage 1 and for pupils who 
join the school in need of English acquisition skills; 
 

¥ provide interactive boards in classrooms to support learning and collaboration 
(especially important in Key Stage 3 where much learning is focused through 
use of the Virtual School); 
 

¥ consider the implementation of the International Primary Curriculum in order 
to further develop learn to learn skills and approaches to assessment for 
learning; 
 

¥ set up and support a school council made up of representatives from each 
class in Key Stages 1,2 and 3; and 
 

¥ provide more opportunities to develop a whole school team ethos through 
assemblies (all staff and all pupils). 

 
What  coul d be done  no w  t o fur t her  develop leadershi p and  
management  t hr oug hout  t he  scho ol: 
 
¥ recognise and use more opportunities to distribute leadership throughout the 

school; 
 

¥ review and re-design the roles of the Senior Leadership Team (Headteacher 
and Deputy Headteacher) and consider further fixed-term secondments to 
the SLT from middle leaders and other staff; 
 

¥ draw up and implement a monitoring policy focused on learning: 
 

¥ identify evaluation strategies linked to monitoring activities to further engage 
the Board of Governors; and 
 

¥ continue to seek opportunities for academic and professional study. 


